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but willing to take defeat cheerfully. The teacher should
try to find out what attitude the child has towards life or
what pattern he has woven for himself of the materials
to hand, if he is unhappy or not doing as well as his in-
telligence quotient suggests he should.
If such a child assumes indifference, or gets pleasure out
of being naughty, if he excuses himself on the score of
health—he may really make himself feel ill—these attitudes
should be looked on as signs that he is making wrong
assumptions of what is desirable in life.
(7) And this brings us to the crucial fact for educators
that every act of a child expresses his whole personality
and is unintelligible without knowledge of the background.
Adler insists on this * unity of personality', and his theory
has obvious bearing on the question of rewards and punish-
ments. It is clear that in many cases a seemingly good or
bad deed is better left unnoticed, for a child who strives
unduly after praise puts himself under too great a strain,
and the maladjusted child who is naughty because he
desires to attract attention gains his end by punishment—
especially if it be given in front of his class mates,
results of early misconceptions
Teachers and parents must try to find out why a child
is naughty, sulky, lazy, &c., try to help him to a new sense
of values and encourage him to modify his conduct.
Adler's case papers of maladjusted children should be
studied by all teachers, for they are full of suggestions as
to the reasons for the usual type of difficulties we encounter
in school. But here are some cases of normal children wiio
have misinterpreted 3if e and consequently behavedf badly *„
A child who had been the youngest for some yeans
suddenly found his place taken by a new baby. IBs
parents had done all they could to interest Mm in the new
child and to show him all possible love and attention. But

